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This study seeks to determine whether grammatical and presentational features of authentic non-fiction French texts are in any way related to the level of difficulty of texts as perceived by students who have taken Advanced Subsidiary Level (AS). The notions of text and genre are examined, as are the processes of reading in the first language (L1) and in the foreign language (L2). The question of ‘readability, and that of ‘authenticity’ in L2 are also examined. 

In order to ascertain students’ reactions to different text-types, 150 texts from French sources were gathered and classified. 100-word samples of each text were analysed for various linguistic features. Statistical tests on these were carried out, as well as statistical tests on the visual elements and layout of the whole texts. Further linguistic analysis was carried out within the text-type groups in order to ascertain their grammatical features. 31 students from local tertiary institutions were interviewed, and their perceptions on a sample of the texts were sought. This included the grading of texts for difficulty on a 1-5 Likert scale. 























I should like to express my deepest gratitude to my two research supervisors, Professor Debra Myhill and Dr. Ted Neather for their unstinting help and guidance towards the completion of this thesis. I have benefited from many hours of stimulating discussion with these two distinguished academics, both of whom are experts in their fields.

I should also like to thank M. Gérard Poulet for his kindness in reading through the selected French texts and making judgements on their suitability for inclusion within the chosen text-type framework, and for many hours of discussion on that endlessly fascinating topic, the French language. 

I am extremely grateful to Associate Professor Keith Postlethwaite for his assistance in dealing with the statistical side of this research. 

My thanks also go to my colleagues at the School of Education and Lifelong Learning for their continuing interest, help and support in the progress of this research. 

My thanks also go to my PGCE students, who, over the last few years, have taken some of these ideas and used them to facilitate reading in foreign languages among students in their schools.

I should like to acknowledge the contribution of the School of Education and Lifelong Learning, University of Exeter, for a grant which covered the expenses of interviews and transcriptions. 























IntroductionI-1 	Background 								 I-2 	The study									I-2.1  	Reading, texts and difficulty of understanding				I-2.2  	The research questions		                       			           	I-2.3  	The educational context							I-2.4	The student context	I-2.5  	Research Instruments: Texts						I-2.6  	Research Instruments: Interviews					I-2.7  	Research Instruments: Text-type and genre 			Chapter 1	Discourse and textIntroduction								Discourse								1.3 	Text									1.4 	Cohesion and coherence							1.5 	Other criteria of textuality						1.6 	Context and register							1.7 	A note of caution							1.8 	Towards a definition of text						1.9 	Text production and the intended reader					1.10 	Differences between spoken and written texts					1.10.1	Spoken texts								1.10.2 	Written texts							1.11 	The particular case of French						1.12 	Summary								Chapter 2	GenreIntroduction								The background								Text groupings								Communicative events and the discourse community			Communicative purpose							Conventional structures							Genres, registers and disciplines						Genre knowledge							Genre and text-type							Text typology and learner difficulty: two studies				Summary								Chapter 3 	Readability3.1	Introduction 								3.2	What is ‘readability’?							3.3	Readability formulae    							3.4	Reliability and validity of readability formulae				3.5	Reader factors								3.6	Reader motivation							3.7	Summary								Chapter 4 	Reading in L1 and L2 IntroductionThe mechanics of readingBottom-up, top-down and interactive models of readingAn alternative viewTowards a definition of readingL1 and L2The purposes of readingThe reading process in L1Reading in L2Studies on L2 readers of FrenchSkills and strategies	4.11.1 	Skills	4.11.2	Strategies4.12	Strategies: Cognitive and metacognitive4.13	Strategy training?4.14	‘Reading in L2: a reading problem or a language problem?’4.1.5	Summary Chapter 5 	Vocabulary5.1	What is it ‘to know words’? 5.2	L2 vocabulary					5.3	Vocabulary size and comprehension					5.4	Teaching and learning vocabulary					5.5. 	Reducing the burden of learning5.6	Vocabulary: conclusionsChapter 6	Authenticity and accessibilityIntroduction								‘Authentic’ texts							Authenticity: What is it?						Authenticity: What it’s not						The intellectual and the affective					Contrastive rhetoric							Simple, simplified and adapted texts					Strategy training							Relations of recommended precedence: Grammar 			             6.9.1 Difficulty or importance?						 	6.9.2 Coverage									6.9.3 So what constitutes AS grammar?						6.9.4 Grammar: Questions and conclusions				Interlude 	Summarising the Literature Review				Chapter 7	Methodology7.1	Positioning the study 							7.2	Quantitative and qualitative methods					7.3	The present study							7.4	The research questions: reprise 						7.5 	Texts										7.5.1 Text-types								7.6	Text analysis: Syntax and vocabulary					7.7 	Text analysis: Presentation						7.8 	Other procedures							7.9 	Participants: Pilot and Main Study					7.10 	The Interviews								7.11 	Devising the procedures							7.12	Why no test?								7.13	Grading and discussion							7.14 	Constructs underlying the interview schedule				7.15 	Analysis of the interviews: Background					7.16	Analysis of the interviews: Coding					7.17	‘Compare and Contrast’							Chapter 8	Results8.1	Noun-verb ratios in the 100 word-samples: ANOVA			8.2 	Visual analysis of text elements and layout				8.3	Text elements and layout: ANOVA					8.4 	Significance of the statistical tests					8.5	Language feature tests								8.5.1	Average sentence length: 100 word samples, in ascending order 		8.5.2  	Conjunctions in the 100-word samples					8.5.3  	Instances of Passive consructions in 100-word samples			8.5.4	Modal + Infinitive 						8.6	Visual support								8.7	Pilot Study results							8.8 	Text scores given by interviewees in the Main Study			8.9 	Summary of scores in ascending order					8.10 	Relationship of scores to text-type					8. 11 	Vocabulary Results							8.12 	Detail: Vocabulary by text-type						8.13 	Interest results								8.14	Strategies results							8.15	Grammar results							8.16 	Layout results								8.17	Affective reaction							8.18	Background knowledge results						Chapter 9	Discussion9.1        Perception v. Comprehension9.2	Genre v. Text type							9.2	Recapitulation								9.3	Family resemblances 							9.4 	Using the corpus							9.5	World-outcomes							9.6	Family, genus and species						9.7	Text-type and genre: Conclusion					9.8	Authenticity									9.8.1. 	Readers’ readiness for authentic texts					9.8.2. 	Authentic materials							9.8.3. 	Reading for acquisition							9.8.4. 	The corpus, interviewees and ‘textual distance’: Theorising the gulf		9.8.5	Format factors								9.8.6  	Internal organisation						9.9	Authenticity, vocabulary and the lack of scaffolding					9.9.1	Vocabulary and frequency						9.9.2	Scaffolding								9.9.3	Historical samples of support					9.10	Affective reaction: Format factors					9.11	Emerging dichotomies							9.12	‘Elements’								9.13	‘Principles’								9.14	A Platonic text? 							9.15	Affect and authenticity							9.16	Grammar									10.16.1 Grammatical background						10.16.2	Linking grammar to text-type						10.16.3	Strategies							9.17	Grading text								9.18 	Interest and motivation							9.19 	Conclusions: Summary answers to the research questions		Chapter 10	Implications10.1	Introduction						10.2	Implications from the findings: Choice of texts				10.3	Implications from the findings: Presentation				10.4	Implications from the findings: Vocabulary				10.5	Implications from the findings: Grammar				10.6	Implications from professional experience: 	Simplification: i + 1, then i + 2…	10.7	Implications from professional experience: Strategies			10.8 	Implications from professional experience: Student activities with text						Chapter 11	Limitations to the Study					Chapter 12	Conclusions												References									AppendicesAppendix 1	Letter of introduction given to interviewees			Appendix 2	Grading sheet							Appendix 3	Sample interview transcript					Appendix 4	Distribution of nouns, verbs and adjectives		Appendix 5: 	Sample sheet: Analysis of visual elements			Appendix 6 	Analysis of text features by text-type				Appendix 7	Analysis of visual elements: ANOVA				Appendix 8	Sample page of word-class analysis (in colour)			Appendix 9	Texts used for the interviews (in colour)				Appendix 10     List of texts used for analysisList of tablesTable 1: Genre classification							Table 2: Coverage of grammar in four books 					Table 3: Coverage of grammar in three books					Table 4: Coverage of grammar in two books					Table 5: Coverage of grammar in one book					Table 6: Noun-verb ANOVA: meansTable 7: Noun-adjective ANOVA: meansTable 8: Visual analysis of texts							Table 9: Significant differences in text features					Table 10: Mean sentence length							Table 11: Coordinating conjunctions						Table 12: Subordinating conjunctions						Table 13: Temporality indicators						Table 14: Subordinating conjunctions by text-type				Table 15: Passive constructions by text-type					Table 16: Modal + infinitive by text-type					Table 17: Visual support by text-types						Table 18: Colour in graphics by text-type					Table 19: Pilot Study text-scores						Table 20: Main Study text-scores						Table 21: Summary of scores							Table 22: Interview results: vocabulary						Table 23: Vocabulary by grammatical categories					Table 24: Vocabulary in Instruction texts					Table 25: Vocabulary in Process texts						Table 26: Vocabulary in Recount texts						Table 27: Vocabulary in Description texts					Table 28: Vocabulary in Persuasion texts					Table 29: Unknown vocabulary by grammatical category				Table 30: Unknown vocabulary listed in BBFC					Table 31: Unknown BBFC words by text-type					Table 32: Interest results							Table 33: Strategies results							Table 34: Grammar results							Table 35: Layout results								Table 36: Affective reaction results						Table 37: Background knowledge results					Table 38: Grammar by text-typeList of figuresFigure 1: Discipline, register and genre (Bhatia, 2004: 31)			Figure 2: Text elements								Figure 3: Text taxonomy							Figure 4: L1 writer/editor and reader						Figure 5: The L2 situation							Figure 6: A Topic/Text-type approach						Figure 7: An alternative Topic/text-type approach		  9 11 11 12 14 14 14 14 15 15 16 17 19 20 23 23 24 25 25 26 28 31 32 32 33 35 36 39 40 43 43 45 46 48 48 49 52 53 55 56   58 58 59 60 60 61 62 65 66 68 71 71  73 75 76 76 80 81 82 84 86 88 89 90 90 90 92 93 94 96 97 9910210310610610810911011111411411712012412512612712913013013113313413413613813813914014014114414514714814915015015115516217618619420421121721721821821922022222522622622622722823023223223223423523924024124224324424524524624724824925025225225325325425625725926126326528428528629029529629731331534338102103104105136137138139140141142143144144145147147148149150151155156157158159160161161162162176186194204211246  42221224229229255256












